STUDIES OF CROSS-CULTURAL MISCOMMUNICATION

1. HEATH, S.B.—IN THE PIEDMONT CAROLINAS,  FOCUSED

ON THE USE OF QUESTIONS AT HOME AND IN SCHOOL; POSTULATED THAT MUCH OF THE DIALOGUE IN THE CLASSROOM IS BASED UPON INTERROGATIVES;  LOOKED AT THE LANGUAGE-USE PATTERNS IN TRACKTON, A BLACK WORKING--CLASS COMMUNITY.

REAL QUESTIONS (HOME);  PSEUDO QUESTIONS (SCHOOL)

2.  PHILIPS, S.—WARM SPRINGS INDIAN RESERVATION IN CENTRAL OREGON;  SILENT STYLE OF INDIAN CHILDREN LED TEACHERS TO CONCLUDE (ERRONEOUSLY) THAT THIS WAS A  SIGN OF LINGUISTIC DEFICIENCY OR SHYNESS ON THE PART OF THE CHILDREN.  SHE DISCOVERED THAT IN TEACHER-DIRECTED CLASSROOMS, INDIAN CHILDREN WERE MOST RELUCTANT TO TALK DURING WHOLE CLASS OR GROUP LESSONS.  HOWEVER, WHEN WORKING IN SMALL GROUPS IN WHICH CHILDREN (RATHER THAN THE TEACHER) CONTROLLED THE INTERACTION, NATIVE AMERICAN STUDENTS SPOKE FREELY WITH THEIR PEERS.

2. MICHAELS, S.—COMPARED THE NARRATIVE STYLES OF BLACK AND WHITE CHILDREN DURING “SHARING TIME”; FOUND THAT BLACK AND WHITE STUDENTS USED DIFFERENT STRATEGIES TO CONSTRUCT THEIR NARRATIVES:  WHITE CHILDREN FOCUSED UPON A SINGLE TOPIC ORGANIZED SEQUENTIALLY  (“TOPIC—CENTERED STYLE”) ;  BLACK CHILDREN‘S NARRATIVES CONTAINED A SERIES OF IMPLICITLY ASSOCIATED ANECDOTES (“TOPIC—ASSOCIATING” STYLE).  

THIS SOCIOLINGUISTIC MISMATCH PREVENTED THE TEACHER FROM COLLABORATING SUCCESSFULLY WITH THE BLACK STUDENTS DURING SHARING TIME.

